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Abstract 

The purpose of this proposal is to briefly detail a new course which will aid in promoting 

multicultural and multiracial awareness at Oregon State University.  Simultaneously, another aim 

of this course is to provide leadership opportunities for students in the four Cultural Centers, 

which will also assist in the process of discerning one’s ethnic identity.  The promise of this 

course rests in promoting dialogue on the significance of race, ethnicity and privilege while also 

challenging students to immerse themselves in service-related work with the Cultural Centers.  

This opportunity will allow individuals to work with other diverse students and gain deeper 

insight of the issues surrounding underrepresented student populations.   The intent is to launch a 

pilot program which, once tested, can be expanded into a year-long service learning experience 

with Diversity Development at OSU. 
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Course Proposal - AHE 116 - Leadership and Multicultural Identities 

The following proposal details a course-related program aimed at presenting Oregon 

State University students with an opportunity to pursue leadership-centered roles with the 

different campus cultural centers.  The course, AHE 116 - Leadership and Multicultural 

Identities, will serve as a pilot initiative is designed to encourage students to engage in the 

Cultural Centers on campus through service and experiential-based learning.  Tied to service 

learning, another aim of the course is to provide an opportunity for students to reflect on their 

own ethnic identities, in addition to developing an awareness of other cultural values, practices 

and issues surrounding said cultures.  

Meeting once a week in a traditional classroom setting, students will read about issues of 

diversity and how it relates to the work that they are doing in the centers. The initial intent 

grounding this program pilot involves an internship program with a group of students to gauge 

the viability of a year-long program in which students could register each term and gain 

experience in the Cultural Centers. However, because of the limited staff that Diversity 

Development has and unforeseen student participation, a pilot must be initiated in order to fully 

understand its effectiveness and iron out issues that arise in the program's actual application. Our 

hope is to have at least 20 full-time students register for the initial pilot program.  

As far as outcomes are concerned, we have established five separate learning outcomes 

that will guide course-related activities as well as internship-based efforts.  Because of this 

course opportunity, students will be able to: 

1. Connect with other students that are interested in understanding and working with 

multicultural communities on campus. 
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2. Develop intercultural competencies, including knowledge of proper multicultural 

communicative abilities 

3. Recognize and articulate historical issues or contemporary trends surrounding different 

student populations. 

4. Reflect on the significance of one’s own cultural heritage and recognize various issues in 

one’s own life regarding power or privilege. 

5. Pursue leadership opportunities through the campus Cultural Centers that promote 

diversity awareness on campus. Students will develop the skills to work with the Cultural 

Centers, as well understand the role that Diversity Development fulfills on campus. 

Following an internship with the centers, the hope is that students can eventually work in 

the centers and apply the skills that they have learned for greater professional development 

purposes. The class will affect the functions and programs of the Centers by having fully trained 

students who are competent and capable of working in such a space. 

           The course curriculum will be focused on readings and reflection activities tied to ethnic 

identity, but also on out of class experience in which the students will be directly involved with 

the Cultural Centers in a supportive paraprofessional fashion. Specific goals of the class involve 

connecting students to multicultural issues on campus, other diverse student populations, 

understanding issues of oppression, and being able to understand the Cultural Center structure, 

thereby fostering a willingness to purse intercultural leadership opportunities.  By introducing 

students into one of the four Cultural Centers, students can directly connect with diverse student 

populations and begin to deepen their awareness of different cultures and races. 

           Depending on the credit hours for which the student registers, the student will be required 

to spend a designated amount of the time in the Cultural Centers. This time can be spent at one 
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center or divided up between the four Cultural Centers.  During these hours, students will be 

encouraged to engage with the student workers and other students that use the facilities. It is 

during this time that students will begin to develop relationships with people in the centers and 

gain an understating for different cultures and races. By actively participating with the staff and 

volunteering with center maintenance and upkeep, students will be able to gain knowledge of the 

student-centered administration and organization.  Students will also be required to assist with 

implementation of and attend at least once event from each center throughout the term. 

Following this experience, students will write a short one page reflection paper on the event.   

           Class time will be spent reflecting on the material they’ve been assigned for the week, but 

also cover the work that they are completing in the centers.  The first assignment students will 

complete involves exploring their own ethnic identity and how it affects their life through an 

Ethnic Identity Statement.  Furthermore, students will examine issues of oppression and touch on 

the history of underrepresented communities and the centers themselves through assigned 

readings, Sunday journal assignments and a Cultural Center project.   The final piece for the 

course consists of a paper reflecting on their experiences in the center 

A tentative list of all course assignments includes:     

Required Assignments Value 

Sunday Reflection Journals (due every Sun. night, based on readings) 50 points 

Ethnic Identity Statement 25 points 

Cultural Center Project Proposal 25 points 

Cultural Center Project Reflection 25 points 

Center Involvement 50 points 
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End of term Summary/Reflection Paper 25 points 

 

In conclusion, this class will be targeted toward first year students in the hope that they 

can gain the skills to adjust to a predominately white campus and understand what it means to be 

a student of color or identify with a particular culture. It is also meant to be a bridge between 

students of color or ethnic “others” and the rest of the campus, enhancing their understanding of 

racial and ethnic issues together. Lastly, students are encouraged to pursue leadership 

opportunities in the centers. 

Background information regarding Diversity Development 

Diversity Development, a unit of Intercultural Student Services (ISS), is an office that is 

responsible for providing administrative supervision for the four cultural centers at OSU.  As far 

as goals are concerned for this office, the goal of staff working with Diversity Development 

entails providing “access to cultural, social, academic and career resources through information 

sharing and event planning” (“Diversity Development,” 2010).  In addition to these aims, 

Diversity Development’s ultimate objective rests in providing “opportunities for members of the 

University to learn about different cultures” (“Diversity Development,” 2010).  Such 

opportunities are provided through the programmatic efforts of the different cultural and resource 

centers.  The center also aims to “provide spaces that allow students to share their unique 

identities in a safe and secure environment.”  The centers also allow individuals to gather and 

meet for study-related purposes, offer free printing, and house additional meeting spaces for 

community members should they require space to congregate.  The centers are student-operated, 

run by an internal and an external coordinator.  Office assistants are also hired on and are 

supervised by the internal coordinator.  Two activities coordinators, a publications coordinator, 
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and a community outreach coordinator, are overseen by the external coordinator for the center. 

 A graduate teaching assistant is also hired on for each of the four centers.  Though they operate 

as a free-floating entity of sorts, the GTAs help fulfill administrative tasks, but also serve as an 

advisor to the staff and students that work and volunteer with each center. 

The four cultural centers on campus include the Asian & Pacific Cultural Center (APCC), 

the Centro Cultural Cesar Chavez, the Lonnie B. Harris Black Cultural Center (BCC) and the 

Native American Longhouse.  Each center exists to provide support to specific student 

populations, but also serves as a center for educational information regarding each culture’s 

values and activities tied to their specific traditions; however, each cultural center has its own 

specific mission with respect to serving students.  Of the many common threads linking the 

centers, each center also provides the chance to pursue leadership opportunities through a 

number of volunteer positions.  Centers rely heavily upon volunteers for programming efforts 

and general support.  This will be one of the highlights that we choose to focus on with respect to 

our project proposal, as we believe our course will aid in securing student workers, thereby 

keeping the centers (in many respects) alive. 

The APCC, established in 1991, aims to “to educate students and members of the 

community about [Asian/Pacific Island] cultures and to provide leadership development through 

these events, activities and other resources” (“Asian & Pacific,” 2010).  The Centro Cultural 

Cesar Chavez focuses its efforts on programming linked to Chicano/Latino/Hispanic cultures and 

heritage, existing to offer “support the different ethnic and cultural peoples’ pursuit of their 

educational goals and the retention of their culture” (“Central Cultural,” 2010).   In addition to 

fostering and sustaining cultural heritage, the center works with the greater campus community 

in raising awareness of different issues central to Chicano/Latino/Hispanic culture. 
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The BCC’s mission is to “complement the academic program of studies and enrich the 

quality of campus life for African and African-American students” at OSU (“Lonnie. B. Harris,” 

2010).   Cultural diversity is a critical value emphasized by the BCC in its programming efforts, 

as well as educating “educating students, faculty members, and the greater Corvallis community, 

on the histories and issues affecting all peoples of African heritage” (“Lonnie B. Harris,” 2010). 

 The fourth and final center, the Native American Longhouse, exists to “provide a gathering 

place for hosting cultural ceremonies, classes, conferences, lectures, performances, retreats and 

community events” tied to Native American culture (Native American, 2010).  The Longhouse 

emphasizes the exchange of ideals and dialogue with respect to different Native cultures, and 

welcomes the greater community to participate and draw from programs or conversations 

knowledge of the rich heritage grounding different Native traditions. 

In summation, the centers exist to provide cultural awareness and education to the greater 

OSU campus community.  Leadership opportunities, which allow for cultural immersion, are 

also heavily encouraged for students by Diversity Development. AHE 116, as a course, will 

greatly complement the wide-ranging efforts of Diversity Development in promoting campus-

based conversation on the role that ethnicity, race and privilege play in our day-to-day lives. 

According to Victoria Nguyen, Director for Diversity Development, the centers are in 

need of additional administrative as well as student support.  Since the centers thrive due to 

student engagement tied to programming and internal (as well as external) support efforts, 

additional students are being called upon to aid in sustaining center missions and services.  Our 

course proposal then addresses this particular concern by an intersection where student’s needs 

for seeking engagement and the cultural center’s need for student support meet.     
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Timeline 

Our hope is to offer this course during the Fall of 2011. Winter 2011 would be an ideal 

time to begin conversation about the validity of such a program. If both the Director of Diversity 

Development and the GTAs can come to a consensus, the proposal can move forward.  Spring 

2011 can be used as a time to finalize the syllabus and course objectives. Materials would be 

available to advertise the course to incoming first-years and other interested students.  A brief 

timeline will be established below: 

Winter Term 2011 

• Initial conversation regarding pilot program 

• Consensus to move forward from Diversity Development and College of Education 

• Discussion and refinement of syllabus 

• Coordination with College of Education and Human Resources in selecting instructor 

Spring Term 2011 

• Syllabus is solidified with course instructor as well as departmental input, materials are 

selected, as are week-to-week schedules and activities tied to course competencies 

• Class is submitted to Registrar for course catalogs 

• Initial advertisements and announcements are created for the course in coordination with 

SLI, Diversity Development, ISS and other departments as necessary 

Summer Term 2011 

• START sessions are used to advertise and gain first-year interest 

• Multi-cultural Connect is used as a venue to advertise the class to new students 

Fall Term 2011 

• Course offered through AHE program, meeting once per week for more than one hour. 
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Anticipated Budget 

The following is a proposed budget that will be divided into different tiers.  In terms of 

hiring a new administrative staff member to lead the course, we’ve estimated (based on findings 

gathered from other institutions via higheredjobs.com or The Chronicle of Higher Education) 

that the various salary or pay rates for administrative support would range (as a High end 

estimate) from $40,000 to $45,000. As far as duties are concerned, a newly appointed Assistant 

Director would assist the current Director with their duties as well as run and coordinate the 

internship class/program.  Additional administrative support, as well as advising, would be 

required tasks with respect to their position.   

A Medium End (Mid-level administrative support staff - .67 FTE) estimate for an 

Internship Coordinator would range from $22,000 to $26,000.  Regarding this particular position, 

a coordinator whose sole responsibility would be course instruction would be brought in part-

time (25-30 hours per week) and work an hourly wage.  Position duties would entail leading 

class discussions, monitoring internship hours, as well as holding several office hours for 

advising/mentorship appointments.   

A Low End estimate (assigning Graduate Teaching Assistants to tackle the course) would 

range from $0 - $14,000.  Class instruction duties could hypothetically be divided up between 

current GTA’s and current Director.  If additional support was needed and current GTAs were 

already exceeding limits for their hours, a new assistantship position would be a viable option. 

 Ultimately, salary negotiations would have to be negotiated with Human Resources and other 

departments.  Printing costs for advertising would also need to be taken into consideration when 

marketing the course to incoming first-years.  Based on the RE-THINK branding campaign 

conducted by OSU Housing, an addition $5,000 would be requested for advertising purposes.   
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Theoretical Approaches 

The theoretical approaches that we aim to utilize in designing this course focus on a 

combination of involvement, ecological elements as well as identity development.  The first 

theory we shall heavily emphasize with respect to student volunteer work is Astin’s Theory of 

Involvement.  It must be established that this particular theory will serve as the lens through 

which we develop our internship component of the course.  Reflecting on factors that help 

facilitate development rather than focus on the actual developmental process itself, involvement, 

Astin (1984) asserts, refers to “the amount of physical and psychological energy that the student 

devotes to the academic experience” (297).   The theory explores what a student does, which can 

be tied to one’s greater sense of success and attachment to the greater campus. 

A student who is highly involved is one who “devotes considerable energy to studying, 

spends time on campus, participates actively in student organizations, and interacts frequently 

with faculty members and other students” (Astin, 1984, p. 297).   For growth to occur, Astin 

(1984) asserts that students need to become actively engaged in the surrounding environment (p. 

298).  The reality that is stressed by Astin (1984) and his framework involves student affairs 

professionals creating such an environment that is conducive to student involvement (p. 298). 

Ultimately, we advocate that the course and its service-related component with different cultural 

centers will provide the necessary involvement opportunities to begin fostering growth.   

The value of utilizing this theory involves understanding the greater benefits and well-

being brought to students who are involved in campus programming, tying greatly to the aim of 

serving in the cultural centers.  Students, in this case, first-years, will be actively engaged in an 

on-campus fashion, grounding them to the campus culture while also fostering within them a 

sense of intercultural immersion.   
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The second theory that we wish to incorporate in connection to the tangible coursework 

involves utilizing Torres’s Model of Hispanic Identity Development.  Examined in the work of 

Evans et al. (2010), Torres’s theory presents a framework through which Hispanic identity is 

explored and understood by capturing various influences of change (p. 280).  Though this theory 

presents a perspective on Hispanic identity formation during the first two years of college, our 

contention is that the different influences can be utilized to enhance critical discernment with 

respect to multicultural and multiracial awareness. 

The first influence involves reflecting on the environment in which students grow up. 

Considered to exist on a continuum, this particular influence “ranges from having been raised in 

a diverse environment to predominantly white environment” (Evans et al., 2010, p. 281).  A 

reflection exercise utilizing this particular dimension might add clarity to one’s understanding of 

how they have identified with a particular group, thus providing insight and clarification with 

respect to how students identify with others.  The second influence, family influence and 

generational status, involves examining first or second generation status and the label that their 

parents provide in terms of ethnic or racial identity (Evans, et al., 2010, p. 280).  This specific 

influence can also be incorporated into reflection exercises or weekly journal activities, 

prompting students of any ethnic or racial identity to consider the influence of parental values or 

culture in shaping one’s sense of self.   

Evans et al. (2010) note that the third influence, self-perception and status in society, 

centers on “Latino students’ perceived privilege in their culture of origin” (p. 280).  In this 

particular dimension, Latino students who grew up feeling some sense of privilege will have 

believed negative stereotypes about Latinos without applying them to their own selves (Evans et 

al., 2010).  Those that haven’t possessed a sense of privilege will typically be “more open to the 
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experiences of others,” as well as recognize daily acts of racism in their own lives (Evans et al., 

2010, p. 281).  With respect to this particular influence, we believe that this influence can also be 

used to promote student awareness of privilege with respect to one’s own or other’s ethnic or 

racial ties.  Our hope is to foster a deeper sense of awareness related to the injustices or issues 

that different populations face, both outside of campus and within its borders. 

As a result of awareness or change in a student’s identity, two processes are documented 

by Torres: “conflict with the culture or a shift in relationships within the environment” (Evans et 

al., 2010, p. 281).  The former emphasizes dissonance in regard to “one’s own sense of culture 

and what others expect,” resulting in distancing oneself from one’s origins; however, outcomes 

are entirely dependent upon how the student aims to resolve the issue (Evans et al., 2010, p. 10). 

Shifts in relationships are largely due to congruence or lack of congruence “between [one’s] old 

beliefs and new beliefs,” resulting in positive or negative changes in peer dynamics among 

Latino students.  Though these two processes are supplementary and reactionary to the 

influences tied to Latino identity development, the model itself can be utilized in to promote 

development of self in relation to ethnic “others.”  We believe that this model will greatly 

contribute to an ecological understanding of self as students work their way through this course 

and seek out opportunities in diversity development via the four Cultural Centers. 

The final theory that we wish to implement in some fashion is Phinney’s Model of Ethnic 

Identity Development.  Approaching ethnic identity awareness in various stages, Phinney’s 

model attempts to create a positive self-concept for minority students in identifying 

commonalities between ethnic groups, but can be adapted to engage with what are considered to 

be “traditional, majority students” (Evans et al., 2010, p.277)   The stages include : 

1. Unexamined Ethnic Identity.   
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2. Ethnic Identity Search/Moratorium.   

3. Ethnic Identity Achievement.   

In the first stage, ethnicity (for a student) does not appear to be an issue, leading to 

diffusion or foreclosure of one’s ethnicity, and attitudes are influenced by social factors. (Evans, 

et al., 2010, p. 277).  It is our belief that intentional conversation and exposure to “others” will 

combat the “nonissue” of ethnicity, promoting awareness of different ethnic practices.  

The second stage involves awareness of ethnic identity and issues facing one’s own 

cultural group and others.  This stage “causes students to examine the significance of their ethnic 

background” in relation to “the dominant culture” (Evans et al., 2010, p. 278).  The true value of 

this theory is made known in this stage through a student’s search for “more information about 

their ethnic group while attempting to understand the significance of their ethnic identity” 

(Evans, et al., 2010, p. 278).   

The final stage marks the achievement of bicultural identities, while inclusivity and 

respect for other cultures is solidified (Evans et al., 2010, p. 279).  This stage can be defined as 

the idealistic end result of ethnic exploration and reflection.   

The final stage of Phinney’s model represents an end goal that we hope will be obtainable 

based on the service and personal reflection provided to students through this course.  We aim to 

incorporate Phinney’s model in conjunction with Torres’ model.  Combined together, the two 

models will provide a more holistic approach to discerning one’s identity and exploration of 

other ethnic or racial groups.  
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