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Abstract 

This piece briefly examines the historical development of what has been commonly labeled as 

the “residential college.”  Grounded in a particular philosophy stemming from earlier English 

collegiate practices known as “The Collegiate Way,” academically rigorous communities 

devoted to the moral character of students were prominent in the formation of early American 

institutions of higher learning.  Students shared in a common lifestyle which was, more often 

than not, marked by classism, routine and religious fervor.  Though drifting out of the spotlight 

in favor of centralized academic practices and separate housing facilities, residential colleges 

have seen a small resurgence in contemporary universities.  Student life within these settings is 

vastly different from the colonial era, particularly with respect to compulsory prayer and a 

“common” education.  Looking forward, the role of the residential college remains somewhat 

uncertain, as the definition of a traditional college student begins to change, what with the 

creation of distance learning and the necessity of an education tied to professional preparation, 

not necessarily moral or communal spiritual development.   

 Keywords: residential college, student life, history, community  
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Introduction 

 Dating prior to the birth of Harvard in 1636, early American institutions took great 

interest in continuing the legacy of a residential college, spaces that were historically “faculty-led 

societies of a few hundred members who [shared] dining, housing and recreational space” with 

students (O’Hara, 2004).  Though a number of institutions have done away with old residential 

college settings in favor of distinct academic entities or housing facilities, a small resurgence 

(beginning in the 1930’s with Harvard and Yale) has slowly taken shape, attempting to recapture 

the essence of the old-college and its devotion to intellectual and personal development.   

 Questions concerning the viability of such communities have emerged in recent years due 

to the increase in technological advances and the ever evolving needs of student populations.  

Such needs include technical training for the purpose of reentering the workforce or even night 

courses which accommodate full-time employees, which greatly alters the traditional live-in 

element of the residential college system.  Despite these concerns, it is this author’s opinion that 

(based on the need for critical discernment and identify formation among younger students) 

residential colleges will continue to exist in some capacity. 

 The purpose of this piece then will involve addressing the historical development of the 

residential college, dating from its genesis in the American colonial era to present times and 

beyond.  Key facets of student life as established through administrative or faculty-based 

practices will be highlighted. Concerns of students reacting to then (or present) trends in higher 

education will also be addressed, particularly with respect to issues of community as well as 

academic engagement.  These are key elements found within the residential colleges of the 

colonial era, which, in some capacity, continue to influence the contemporary residential 

colleges.  
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Student Life in the Colonial Residential College 

The purpose of this section is to identify qualities or characteristics of student life during 

the colonial period in American higher education.  Prior to delving into the student experience, it 

is necessary to understand the philosophy and institutional structure that shaped the day-to-day 

experience of students living in dormitories.   

Throughout the late 17th and early 18th century, a residential model for academic as well 

as social life would take precedence in the establishment of colonial colleges. The philosophical 

model for residential colleges dates prior to the founding of Harvard University (known in the 

mid 1600’s as Harvard College).  Drawing heavily from English influence (particularly the 

models utilized at Oxford and Cambridge following the thirteenth century), American higher 

education sought to craft a setting in which “colleges governed student life beyond instruction,” 

managing what Ryan (1992) claims to be the “student’s full development.”  Within the English 

model, dormitories, which initially provided “small groups of scholars with basic needs of board 

and lodging,” were beginning to take a different form with respect to ethical development and 

“formation of character” (Ryan, 2001, p. 61).   Referred to as the “Collegiate Way of Life,” or 

simply the “Collegiate Way,” colonial institutions focused their efforts on molding the moral 

fiber of their students by focusing on “common residence, structured community life, shared 

intellectual interchange, and spiritual purpose and practices (Ryan, 1992).   

The need for living spaces in the colonies would no doubt arise due to the distance from 

cities or small towns, but this was looked upon with favor by early college founders.  The 

“separateness” of these institutions reinforced the residential college values, meaning that 

students were distanced “from the temptations” and moral degeneration “of the cities” that 

students would someday serve (Ryan, 1992).  Most residential colleges were separate from the 
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city setting in favor of quiet seclusion where “unruly boys” could be turned into “responsible 

young college men,” free from the “dangers of the city” (Brubacher & Willis, 1997, p. 

51).  Marked by rigorous paternalism, the “old-time college” was riddled with strict regulations 

regarding attendance at class and prayers, dressing and other behavioral patterns (Brubacher & 

Willis, 1997, p. 47).   

Early institutions such as Harvard, William and Mary and Princeton erected new 

buildings which would serve as the “largest buildings in the English colonies” (Ryan, 1992). 

Such buildings would house a “hall for lectures and dining, a kitchen, a buttery, a library, and 

chambers for students and tutors” (Ryan, 1992).  Students would together learn with one another 

and participate in lectures together.  They would also demonstrate their mastery of course 

knowledge through recitations and “disputations with one another” (Ryan, 1992).  The typical 

college student would, with his male peers, regularly follow a “rigorous daily discipline of 

prayers and study, meals and recreation and in their intellectual and personal development, 

pursued for four years in close community” (Ryan, 1992).  In short, the residents living and 

studying within these residential colleges shared every facet of their lives together, forming 

connections and bonds that would, in many ways, last a lifetime (Ryan, 1992).    

The true value of the residential college rested in the idea of having faculty members 

(often clergy members) and residents living and working with one another. Residence halls, to 

which they are commonly referred today, were far more than dormitory houses, as they created a 

space where faculty and students together participated in a “common life which was both 

intellectual and moral” (Brubacher & Willis, 1997).  The Collegiate Way, as defined in the Yale 

Report of 1828, advocated this common life shared between the wise and knowledgeable faculty 
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and the earnest young students through a “common curriculum, and even a unitary view of 

knowledge” (Ryan, 1992).   

The ultimate purpose of the residential colleges and their curricula, based upon their 

founding, involved satisfying “local educational needs which arose from pastoral and missionary 

demands within various Christian denominations” (Goodchild and Weschler, 1997, p. xxvii). 

The curriculum with which students were educated was derived from “the early Renaissance 

reconciliation of classical learning with medieval Christian theology, in which every intellectual 

endeavor had its place in a larger framework” (Ryan, 1992).  Character development, in this 

case, focused on learning the classics and studying scripture for the purposes of pursuing the 

ministry.  The Bible and theological study were “the most important ingredients in a student’s 

education” (Carpenter & Ships, 1987, p. 42).  Harvard students, among other colonial college 

students, were responsible for reading scripture twice a day, reading ethics twice a day, in 

addition to a number of other subjects now commonly associated with the liberal arts (Carpenter 

& Ships, 1987, p. 42).  The reality that presented itself with respect to curriculum involved the 

notion of exploring all facets of reality in relation to Scriptural truth.   All nine colonial colleges 

“began as religious seminaries, instruments of the community and its faith” (Goodchild and 

Weschler, 1997, p. 21).   Ultimately, religion established a system of thought and way of living, 

and was the central element to day-to-day student life within a residential college. 

In spite of this “common, religiously influenced life,” students in the colonial colleges 

found faculty members to be “natural enemies” (Brubacher & Willis, 1997, p. 42).  Although the 

Yale Report would later advocate the creation of a collegiate “family” of sorts within residential 

colleges, this ideal was often hard to achieve with the injustices practiced in this particular 

setting (Ryan, 2001, p. 64).   Faculty members, adopting a parental role and serving as 
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disciplinarians, inadvertently created a tense relationship between themselves and students. 

Brubacher & Willis (1997) posit that early American colleges, “with their compulsory class and 

chapel attendance, disciplinary regulations, and daily recitations, made it practically impossible 

for students and professors to develop close amicable relations” (p. 42).   Observer Andrew D. 

White noted that over the course of time, students became more rebellious against their mentors 

as  they were not treated like responsible citizens or adults, something which early university 

founders often focused upon in the form of in loco parentis (Latin for “in the place of parents”) 

(Brubacher & Willis, 1997, p. 53). 

Food also created problems for many students within this common setting.  In 1776, a 

rebellion occurred at Harvard over “bad butter at the commons,” and many more would follow 

(Brubacher & Willis, 1997, p. 51).  Numerous other issues arose, primarily involving alcohol. 

Students were not allowed to partake in the drinking of hard spirits, though beer and wine were 

allowed and regularly made available in the dining commons, resulting in other acts of rowdiness 

(Brubacher & Willis, 1997, p. 51).  Tied to rambunctious behavior, outright rebellions would 

frequently occur among students, often resulting in broken windows and, during more violent 

riots, some students and faculty died (Brubacher & Willis, 1997, p.  53).  

Student conduct, according to Brubacher & Willis (1997), “was closely supervised 

according to the moral precepts of the Christian religion” (p. 42).  In reaction to this, students 

began to “scoff at formal religion as superstition,” forming philosophical or rationalist groups 

and purposefully offending the faculty (Brubacher & Willis, 1997, p. 43).  Despite obvious 

protests, students were taught the value of moral character with respect to the institution’s 

religious affiliation.  One interesting note regarding student life and “moral character” in the 

early American college included dancing and music.  In a stark contrast to contemporary 
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practices, dancing and music were typically outlawed on campus for reasons that were labeled 

“Satanic” (Brubacher & Willis, 1997, p.  49). 

Another facet of student life in the residential college was greatly influenced by 

socioeconomic status.  Borrowing heavily again from the English model of education, students 

that were lower-class members of society were subject to the process known as “fagging,” in 

which poor students acted as unpaid servants for upperclassman and affluent students (Brubacher 

& Willis, 1997, p. 46).  Though the system was officially done away with in England in the latter 

half of the 17th century, some American institutions resisted change out of a sense of pride for 

the old English ways (Brubacher & Willis, 1997, p. 46).  

Students and other members of the residential college community were also subject to a 

dress code that identified them according to their community standing.  According to 

observations made by Yale student Oliver Wolcott, who would later serve as governor of 

Connecticut, noted that that there were men in “black robes, white wigs and high cocked hats; 

young men in black silk gowns, some with bands and others without and young men in camlet 

gowns” (Brubacher & Willis, 1997, p.  47). These were the distinguished, affluent faculty, 

teaching assistants and students, respectively.  Another group existed on campus, according to 

Wolcott, who wore no gowns and were treated with “hardness and indignity” (Brubacher & 

Willis, 1997, p. 47). These individuals, without robes or any sort of identifying markers, were 

often lower-class students.  

In summation, the residential college aimed to create a space where faculty, serving as 

parental figures, could mold the young into morally conscious, dedicated Christian 

citizens.  Students together shared in a common curriculum which consisted of rigorous study of 

ethics, scripture and other liberal arts subjects, in addition to participating in daily prayer and/or 
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chapel services.  Following a period of absence of such settings, a revival in the 1930’s (initiated 

by Harvard and Yale) would see the return of such spaces.   

Student Life in Contemporary Residential Colleges 

 This particular section will focus on recent and contemporary trends in residential 

colleges.  A great deal of perspective regarding student life in such a setting is admittedly absent, 

as it appears that little research has been conducted on these small, often overlooked spaces in 

the common era (aside from research proposing drastic changes to the model as promoted by the 

philosophy of the Collegiate Way).  Relying heavily upon inference obtained from commentators 

and research pieces, the portrait of the contemporary student will be painted through the use of 

observations made by O’Hara, as well as others, who have commented on the recent state of 

higher education, academics and housing. 

 Since its inception, the once common residential college schema in American higher 

education has undergone drastic changes, while the original “Oxbridge” model remains 

somewhat true to its heritage.  Contemporary definitions of what constitutes an American 

residential college have also become blurred, as one might assume that a residential college is 

simply an institution that provides housing for its students.  This is, in the author’s opinion, the 

definition with which many present day institutions operate.  Approaching this lack of concrete 

definition by exploring the models from which American institutions draw their inspiration, a 

typical College at Cambridge University is, for example, “an independent institution with its own 

property and income” (Cambridge University, 2010).  The facility, which may house students 

from a number of disciplines, also serves as a space where “students live, eat and socialize. It is 

also the place where they receive small group teaching sessions, known as supervisions” 

(Cambridge University, 2010).  Oxford also provides a similar smaller, “interdisciplinary, 
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academic college community” for its students (Oxford, 2010).  Within these settings, student life 

entails use of a College exclusive library, “accommodation and welfare support, and sports and 

social events,” in addition to a dining commons (Oxford, 2010).   

 Many contemporary colleges and universities no longer operate with this particular 

mindset, as housing, dining and athletic ventures have become separate, less academically 

influenced entities.  Nesturuk (2007) notes that students living in contemporary university 

settings lack ethical development and mentorship, as “the communities of college and university 

campuses lack the coherence necessary to foster this kind of development.”  Ultimately, 

Nesturuk (2007) argues, contemporary students in a more traditional and contemporary setting 

are seeking “mentors, both at their educational institutions and in the wider world of work.”    

 

 In addition to growing concern about student engagement, Alexander and Robertson 

(1998) note that for years, a division has existed between academics, faculty and students, 

causing personal as well as intellectual “isolation” among a great deal of students (p. 13).  Even 

if this “isolation” is challenged through the construction of a residential college (which utilizes a 

model for faculty-student engagement), a common trend among so-called “contemporary 

housing spaces” is to operate more as a “social and co-curricular communities, not instructional 

units,” resulting in little outside contact with faculty and deeper conversations involving 

academic topics (O’Hara, 2009).  

 Worth noting is the fact that of the 168 hours in every week, common university-level 

students typically spend fewer than 18 hours in what are known as "contact hours” with faculty” 

(O’Hara, 2004).  What of the remaining hours in a typical week?  O’Hara (2004) asks: “If 

students are to have the kind of deep educational experiences that integrates learning with life, 

can faculty members afford to ignore all this non-contact time?”  This is one of many questions 
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facing contemporary universities and colleges, as institutions continue to provide “out-of-the 

classroom supplements to classroom education” for the purpose of enhancing academic 

engagement and providing students with a meaningful experience (Sandeen, 2004).   

 Select colonial colleges, as well as public institutions unaffiliated with Ivy League 

schools, have since evolved and expanded, choosing to retain or even reintroduce certain 

qualities or characteristics that are often associated with the residential college plan in order to 

craft deeper student engagement and learning.  Since the 1930’s, Harvard, Yale and at least sixty 

other institutions have begun implementing what can be labeled “residential colleges,” a revival 

in many ways of old colonial college spirit (Ryan, 2001, p. 59).  This label of course takes into 

consideration other residential arrangements with an academic purpose on campus —“generally 

styled “living/ learning centers,” “theme houses,” or “interest units”—are added to the picture, 

the sense of a revival becomes all the stronger” (Ryan, 2001, p. 59).     

            Yale University, having reintroduced their new model for residential colleges 70 some-

odd years ago, residential colleges offer “formal advising, seminars, and academic prizes as well 

as activities that encourage students’ extracurricular interests, the colleges are a unique bridge 

between academic and social life” (Yale University, 2010).   As far as student life is concerned, 

college facilities are “richly endowed with amenities from libraries, dining halls, and garden 

courtyards to movie theaters, darkrooms, and music studios,” a far more liberating, open setting 

than the puritanical tradition found in early residential college life (Yale University, 2010). 

 Harvard, in comparison, operates 13 residential colleges referred to as Houses.  Each 

House “forms a small academic and social community within the larger context of the College,” 

providing a space for intellectual endeavors among faculty and students (Harvard University, 

2010).  Aside from lectures and seminars, the House setting is also a source of common meals, 
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social activities and athletics events (Harvard University, 2010).  Princeton (2010), also 

providing similar accommodations in their residential colleges, also provides mentorship and 

advising opportunities from faculty, upperclassmen and resident graduate students.  The process 

remains less hierarchical in nature and more dependent upon aiding students in their academic 

journey.   

Alexander and Robertson (1998) note that (based on their findings) the return to the 

residential college layout for student life signifies that institutions and students are not “satisfied 

with the direction of residential life” and the academic structure (p. 15).  Some students, 

according to O’Hara (2009), have complained that contemporary housing options lack social 

stability, resulting in excess drinking, theft and other issues involving discipline.  This has 

challenged some students to seek out spaces that “are attractive and safe,” but more important a 

space where a “weekly, monthly, and annual rhythm of events…give students a sense that they 

are part of something bigger than themselves” (O’Hara, 2009).  Contemporary residential 

colleges attempt to provide support and engagement opportunities for students that are seeking 

something beyond a traditional “dormitory” experience. 

As Ryan (2001) notes that toward the end of the 19th century through the 20
th

 century, 

“independent colleges had grown into multifaceted universities. Their student bodies had grown 

too large, and their instruction too varied, to fit the old model of living and learning in close-knit 

communities” (p. 65).    Sandeen (2004) argues that the inclusion of “learning communities, 

"theme" housing beyond the traditional language-focused settings, service learning, leadership-

development programs, and peer-related education” has greatly advanced the academic success 

of university students, playing off of the residential college model.    
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Vocational discernment is also a quality heavily emphasized within these particular 

communities, as students can together discuss and explore ideas with faculty and their older 

peers in a communal space intentionally designed for that purpose (O’Hara, 2009).  It can be 

argued then that the advancement of living-learning programs has shown a growing need for 

many college students to feel intellectually stimulated outside of the classroom.  Such findings 

are confirmed, as Sandeen (2004) notes, by many researchers including Astin, Chickering and 

Kuh.  Sandeen (2004) also notes that many students, as well as student affairs professionals, are 

challenging the once contemporary notion “that the classroom and the laboratory are the 

exclusive locus of student learning,” advocating in many respects the creation (or in this case, 

return to) academic communities rather than segregated academic units.  O’Hara (2009) also 

notes this shift among educators and students, as diversification of thought has all but dwindled 

in classrooms and living learning communities as dormitory “allow and encourage students to 

spend all their time” with like minded students. 

 In a contemporary sense, the resurgence of such residential colleges (or models 

mimicking old methods of education) can be attributed to what Ryan (2001) establishes six 

ideals toward which colleges have strived and continue to strive: “ethics, citizenship, 

community, instruction, co-curricular programming, and peer learning” (p. 61).  Focusing on the 

role of student development as brought about by the institution, Ryan (2001) notes that formal 

residential colleges no longer necessitate the use of faculty as a form of “paternal 

superintendence;” rather, institutions now allow individuals living in community with one 

another to “govern themselves, both individually and in community” (p. 63). The independence 

granted to students in the traditional residential community setting involves “exercising 

leadership and self-governance,” and through this exchange of personal trust, students learn 
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about the value of “citizenship” (Ryan, 2001, p. 63).  This marks a very different tone as laid out 

by the residential colleges of the colonial period; yet, as O’Hara notes, a sense of family or a 

“home away from home” continues to exist, which ultimately drives students to seek out this 

type of living-learning environment at a university. 

The greatest trend among contemporary residential colleges concerning student life is the 

“doing away with” puritanical values such as compulsory chapel, morning and evening prayers 

and scriptural studies.  In reviewing a number of housing pages associated with universities that 

provide residential colleges (particularly Princeton, Harvard and Yale), no such requirement 

exists.  Contemporary students living within the residential colleges are also becoming 

increasingly diverse.  At Princeton (2010), students “from every corner of the nation and the 

globe,” representing “a remarkable diversity of backgrounds and interests.”  Such spaces 

continue the age-old tradition of building a “strong sense of community, providing a living and 

learning environment that serves to enrich” the college-level experience (Princeton, 2010). 

In conclusion, contemporary college students living within the residential college can be, 

more often than not, seeking out alternative or better ways of engaging with their peers, faculty 

and academic communities.  The residential college in many ways appears reactionary to present 

trends in curriculum and community involvement.  Students are searching for something larger 

than themselves which will aid them in their search for a quality, meaningful experience.  

Contemporary students within these settings, while operating with many of the original 

provisions of the residential college, are free to participate in a number of activities and pursue 

their own academic ventures.  Often times, the colleges house students and serve more of a social 

role, in addition to complementing student’s learning by providing seminars or workshops for 

residents to attend.  Diversity is also highly emphasized at most institutions, providing additional 
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perspective regarding personal experience which (hopefully) aids in crafting a better-rounded, 

worldly opinion.  In this contemporary setting, students are seen as responsible adults (not 

children) that will learn the value of being moral participants of society independently. 

The Future of Student Life in Residential Colleges 

 We now turn to the future of the residential college and the students participating in this 

type of academic community.  Much of this section will focus on speculation and 

recommendations provided by commentators and researchers, though a little imagination as well 

as reflection will be provided so as to establish how and why the residential college will continue 

to exist in some fashion throughout the coming decades.  

 The student population continues to change on a day-to-day basis, resulting in drastic 

changes to the university-level paradigm and the experiences that many residential colleges will 

face throughout the coming years.  Many contemporary students are entering higher education as 

either part-time or commuter students with the intention of “re-tooling” so as to be better 

prepared for the job market (Alexander & Robertson, 1998, p. 226).  Short intensive programs 

have now become available through many colleges and universities, resulting in little need for 

the community-centered residential college.    

 One question that universities or colleges, which house such facilities, must address with 

respect to student needs involves whether or not there is “value to the residential college concept 

when a growing proportion of the student population desires a flexible delivery of curriculum” 

(Alexander & Robertson, 1998, p. 226).  Many students now attend college through distance 

learning programs (online or video-based), night courses or any number of alternatives to the 

traditional, residential experience.  This growing trend also signifies that the nature of higher 
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education and student life is changing with respect to student needs, particularly concerning 

distance from the school and conflicts with scheduling (Alexander & Robertson, 1998, p. 226). 

Technological advances, social networking sites and virtual communities continue to 

become a common resource utilized by newer student populations for the purpose of quickly 

acquiring new information.  Learning then can be fostered in such a way that a residential 

college can exist as a complement to those seeking such an experience (Alexander & Robertson, 

1998, p. 229).  This notion, though developing when the Alexander & Robertson text was first 

being published, is commonly practiced with respect to a number of distance learning 

opportunities.  Courses will occasionally meet on campuses (such as Oregon State University’s 

Community College Leadership Program), while the majority of intellectual conversation or 

debate occurs via internet posting sites (such as BlackBoard, Sakai, or WebCT). This trend 

could, hypothetically, create a new “residential college” of sorts through digital mediums.  The 

trick is to “find ways to promote community, connect students with the faculty and their fellow 

students, and to stimulate intellectual and emotional growth” (Alexander & Robertson, 1998, p. 

230).  In short, though some communities may form with walls, others may not (Alexander & 

Robertson, 1998, p. 230).  The future of student life in the residential college setting may shift to 

a less confined, more open (and digital) space in which students write and research from home 

only to congregate for short periods of time in a hall/retreat-based setting to engage with one 

another in a traditional sense. 

What of faculty involvement, which allegedly aids in furthering student engagement 

outside of the classroom?  Future faculty involved in facilitating and sustaining residential 

colleges, according to critics, must design curricula which are  based “on the acquisition of a 

particular set of competencies,” rather than focusing on “the length of time of the academic 
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semester” (Alexander & Robertson, 1998, p. 229).  Additional emphasis and care regarding the 

understanding of a particular subject must take precedence within this space, as opposed to 

simply covering one topic per class.  

 In spite of growing concerns involving changing demographics and student needs, there 

are many students that are still actively seeking a community in which students can “feel that 

they are part of something larger than themselves” (O’Hara, 2009).  The need for spaces in 

which students can find a sense of belonging and dedication to their personal studies can be, 

according to O’Hara (2009) found within these spaces.  Many students “still enter into higher 

education at an age when they are seeking to define themselves as individuals, to solidify their 

identity, and to choose an initial vocation” (Alexander & Robertson, 1998, p. 228).   

 In many respects then, the residential college setting still can serve populations of young 

adults aiming to participate in ventures which will help them discern and construct their sense of 

self.  The need for such spaces will no doubt continue within a traditional university setting.  If 

students continue to pursue settings which allow them to grow and adopt a “home away from 

home,” as O’Hara (2009) claims, then surely the system as it stands will continue on in some 

capacity.  If students continue to seek an identity and recognition as an individual, residential 

colleges will no doubt have to remain fairly small in terms of population.  The smaller size of 

such spaces will no doubt “make them wellsprings of innovation and experiment” and provide a 

safer, more structured form of living that will allow student ingenuity to flourish (O’Hara, 2009).  

Conclusion 

 Though often unrecognized or simply lost to history, the residential college is model that 

continues to influence trends in higher education and residential living.  The small, academically 
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rigorous ways of colonial era colleges preserved faculty and students sharing in a common life 

with one another for the purpose of bettering the development of tomorrow’s leaders.  The true 

value of this setting entailed the exchange of ideas and perspective, in both an “intellectual and 

moral” sense, which contributed to the development of the student (Brubacher & Willis, 1997).  

The problem, as observed by historians and commentators, is that these communities focused 

heavily on the belief that young minds required constant supervision; that students were in need 

of “foster parents” to guide them toward a morally upstanding lifestyle.   Contemporary 

residential colleges now allow students to pursue their own academic ventures by selecting their 

own field of study, participating in athletics, or even in discerning their own futures (leading 

away from the call to ministry as emphasized by colonial colleges).  

 Questions concerning student life in contemporary settings (including residence halls 

versus the life of a student living in a residential college) are seemingly absent from modern 

research.  Additional investigation will need to be conducted in hopes of establishing ways in 

which students benefit from this particular experience as opposed to contemporary housing.  

More research is also needed with respect to unearthing the true influence of the residential 

college model on contemporary residence halls and living-learning communities.  Finally, future 

research will be necessary if this resurgence of residential colleges continues or fails to grow and 

expand to multiple universities, including community colleges or even vocational schools. 

 With recent advancements in technology, in addition to the changing student population, 

the need for spaces where such critical discernment is made widely available seems in some 

sense jeopardized.  Growth and the necessity of a sense of belonging continue to justify the 

existence of these tight-knit, intellectually rooted spaces, providing an alternative to what some 

commentators might label a disengaged dormitory-based educational experience. 
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